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Successful classroom racism management results in

teachers bringing the best out of their students. Bringing the

best out of students requires that teachers have an insight of

the challenges associated with classroom disruptions. In

this section, you will find the thinking patterns (mental

models) for teachers and students who were involved in

classroom disruptions. Mental models evaluate the values,

attitudes, and beliefs people are thinking that cause a

structure to exist.

Teachers believed that teacher-student relationships,

student attitudes, and student preparation caused classroom

disruptions. One teacher believed teacher-student

relationships cause classroom disruptions and stated, “I

noticed that there are certain people who have a lot of

Disruptive Mentality
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discipline problems. I watch how they interact with the

kids, and they don’t have that relationship.” Teacher-

student conflicts result from a difference in desires, and

even though this difference maybe reduced, it remains in

schools. The classroom conflict between teachers and

students results from the different cultural contexts that

students and teachers bring to the classroom.

Some classroom disruptions begin with student attitudes.

One teacher stated:

“I have one student in particular who, whenever she

has a bad day, she comes in and she will have the

worst attitude. She will not want to do any work,

and that could lead to a discipline referral because

she is refusing to do [the] work.”

As children advance in school, they become “less willing to

try, for fear of making mistakes and being embarrassed in

front of their peers” (Haberman, 1995, p. 76). Teachers
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should encourage and praise students for doing their best,

regardless of their work when compared to other students.

Encouragement has a positive impact on teacher-student

relationships in the classroom. Encouragement from

teachers in a school setting may enhance student self-

esteem, thereby increasing teacher effectiveness.

Teachers can facilitate the development of students’ self-

esteem by taking a personal interest in them by rewarding

them for all successes, and by equating effort with ability.

Another teacher stated:

“I have one student . . . he comes [in] one day, he

wants to answer all the questions and do all the

work, and he is happy. Another day, he does not

want to do [anything]. He is very serious; he does

not want anybody to talk to him.”
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Teachers are sometimes surprised when students do not feel

that they are acting inappropriately in the classroom.

Another teacher stated:

“You can tell when they [are going to] refuse to

participate. Every time I stand in the door, I say ‘hi’

to all my students. I stand in the door [to] make sure

I make contact with every student before they come

to my room. Sometimes, they do not want to say

‘hi,’ so I know from the door that there is something

wrong.”

Teachers who engage students one-by-one in casual

conversation before class begin to lose most of the

students’ interest after 20 minutes.

Another teacher believed other challenges cause classroom

disruptions. This teacher stated, “The student was tired, not

physically ready, or mentally ready to participate in the

activity… the more I persisted, the more oppositional the
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student became.” While teachers believed that students

were the root cause for classroom disruptions, students had

a different view.

Many students who exhibit this way of thinking are

considered resistive, and teachers who use coercion, an

attempt to manage students by applying sanctions such as

detention, suspension, and corporal punishment, are

ineffective when working with resistant students. Resistant

students view this as the boss using coercion and become

the teacher’s adversaries.

One way to work with a resistant student is to help them

identify their feelings associated with anger, and then teach

them an anger coping skill. Recently, a five-year-old was

sent to my office for his behavior. I asked him if he was

angry, and he replied, “yes.” I asked him to give me an

angry face; then I asked him to give me a happy face. After
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he mastered his feelings for anger and happiness, I asked

him to practice taking deep breaths. Then, I asked him to

make an angry face. Next, I asked him to take a deep breath

and then asked him to smile. We practiced this pattern of

angry face - deep breathing - happy face - for several

minutes and I released him back to class. The next day, his

teacher told me that the student was completely different

and was well behaved. The teacher told me that she

followed up the intervention by giving him praise for his

new behavior.

Verbal encouragement by teachers increases student

participation and desired behavior. Praise is an effective

reinforcement that provides encouragement to students and

is reinforcement for behavior performance improvement.

Praise is an effective reinforcement that helps to build

student self-esteem.
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Another great coping skill is to teach students to redirect

their anger. I had a student who came to my office because

he had been acting up the entire day. When he came to my

office, he expressed to me that he was angry with the

teacher. I sat him down and taught him that if he wanted to

show the teacher that he was a good student, he had to sit

with his hands folded. Then, I told him that if he felt angry

at the teacher, all he had to do was squeeze his hands. We

practiced this for several minutes and I helped him to

practice this new coping skill in his classroom.

A student’s self-esteem suffers when they develop negative

perceptions regarding their teachers. In this study, students

believed teacher behaviors caused classroom disruptions.

One student stated:

“That [teacher] was out of control… I [had] already

turned around and was doing my work; why [do]



30
you want me to turn around again? That makes no

sense to me. That does not make sense at all.”

Another student reflected on a teacher’s behavior stating, “I

used to be in [one teacher’s class]. [This teacher] used to

kick everybody out for no reason. We all was sitting there,

[he would say] ‘you are not doing your work, get out.’”

Another student stated:

“I was mad because [the teacher] just snapped on

me… I really did not do anything. I was just asking

what the question was, and [the teacher] did not

want to repeat it because I guess he said it so many

times.”

Another student believed that teachers yelling at students

caused classroom disruptions. When a teacher yells, uses

harsh words, shames, degrades, or embarrasses a student,

such behavior influences all students. Good teachers do not

yell at students and give them the opportunity to improve

their behavior when they misbehave. Students believe good
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teachers do not yell, though some Black students believe

that caring teachers yell and are strict so long as the teacher

does not overuse these strategies.

In addition to students blaming teachers, they also admitted

to causing classroom disruptions. One student stated:

“We got in an argument because I did not want to

do the work… I did not understand it. Me not

noticing that she was helping everybody else, I

wanted her to come directly to me before everybody

else. She just wanted me to do it on my own. I

balled up the paper and I called her crazy, so I got

kicked out of class.”

Some minority students may have difficulty with some

teachers and school selected classroom instructional

materials. Instructional materials and instructors that work

well for European students do not necessarily work well for

culturally diverse students, and to believe that they do is to
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assume that Black, Latino, American Indian, Asian, Arab,

and African immigrants have identical personal, social,

cultural, historical, and family traits. Teachers need to

realize that constructed classroom collaboration may be

more culturally relevant and meaningful to some students.

For instance, cooperative learning structures provide a

cultural match for Hispanic students while “African

American learning seems to be influenced by the social

situation in which learning occurs” (Shade, 1997, p. 23).

Blacks prefer to work in groups and socially interactive

environments, thus, Black students do well when the

teacher incorporates a socialization learning model and

“will work together to benefit the group” (Gilbert & Gay,

1985, p. 134). Black students work and function better in

cooperative, informal, and loosely structured environments

where teachers and students work together to achieve a

common goal. When teachers and students work together,

they can eliminate classroom disruptions.
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Eliminating classroom disruptions requires that educators

take a different approach to ensure that the associated

devastating impact has minimal impact. As an Assistant

Principal, I supervised a teacher who had similar challenges

in her classroom. I had recommended to the teacher a

process for developing classroom rules with student

participation.

The teacher came to me and stated, “Mr. Campbell, I am

having so many problems with my sixth-period class, and I

do not know what to do.” I responded by saying, “Have

you tried developing rules and consequences with student

input?” After further discussion, she said, “I am going to

try it,” and a week later, she told me, “That process worked

so well with my sixth-period class that I am going to use it

with all of my classes.”
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Essentially, the process involves the teacher and the

students developing a shared vision in the area of

classroom disruptions. According to Senge (1990):

“Shared vision is vital for the learning organization

because it provides the focus and energy for

learning. While adaptive learning is possible

without vision, generative learning occurs only

when people are striving to accomplish something

that matters deeply to them (p. 206).”

Working with students to develop a shared vision regarding

classroom disruptions will help teachers to develop cultural

knowledge regarding their students.

Researchers have reported challenges with limited teacher

cultural knowledge regarding minority students. Teachers

who are culturally different from their students have a

greater challenge creating a trusting classroom environment
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when cultural diversity and race factors are not put on the

table by the school, and students perceive these factors as

important to their identity and school success. Similarly,

teachers who have limited knowledge regarding a student

are more likely to have low interaction rates with that

student. Instructors need student cultural background

information because instructors and students “affect

attitudes, beliefs and values about education, ideas about

how classes ought to be conducted, how students and

teachers ought to interact, and what type of relationships

are appropriate for students and teachers.”

When cultural awareness between White teachers and

Black students is absent, the impending result is

interference with effective instructional processes caused

by frustration and alienation between White teachers and

Black students. Students who find their culture and learning

styles reflected in instruction are more likely to be
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motivated and less likely to be disruptive. Good teachers

adjust their teaching to serve populations that are culturally

and linguistically diverse, which includes incorporating

culturally responsive pedagogy by adjusting teaching

strategies according to individual learning styles.

According to Leiding (2006), “teachers who are sensitive to

various cultures will learn about students’ backgrounds and

ensure that they are aware of relevant information about

cultural traditions, religious practices, and patterns of

interaction that may affect a student’s classroom

participation” (p. 279). When teachers realize that learning

takes place across cultural mediums, they can then adapt

teaching to fit student needs.

I recommend the following steps. First, list all causes for

classroom disruptions. The classroom disruption list

includes:
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1) Excessive talking

2) Talking back

3) Cursing

4) Insubordination

5) Screaming during instruction

6) Students telling other students that they are going to

fail

7) Refusing to change seats

8) Throwing a paper ball at another student

9) Clowning and making jokes

10) Using inappropriate language

11) Shouting into a classroom from the hallway

12) Playing cards in the classroom laughing

13) Sleeping in class on a regular basis

14) Throwing a pencil at another student

15) Responding to another student in a disrespectful

manner

16) Walking into a class/shop area without permission.
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Second, divide students into groups of five and ask them to

recommend consequences for each infraction; also ask

them to recommend rewards for classes that do not become

involved in classroom disruptions as this will provide an

opportunity for students to manage themselves. Finally, list

the infraction and consequences that the students developed

in plain sight for the students.

Teachers can facilitate a process for overcoming the

cultural differences between teachers and students that

continue to contribute to the need for classroom racism

management techniques. The cultural differences between

teachers and students will contribute to the overall school

climate. In the next section, I will discuss the dilemmas

associated with school discipline and racism.


